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What is narrative and why is it important?

What challenges do people with DLD face?
Our study — The ONIP

What can we do to support narrative development —
at home, in the clinic and in the classroom?

Curtin University

T

Oral narrative is the ability to tell and retell a series of
causally related events in sequence, and include
information about setting, character, and a central
plot or theme.

(Glisson, Leitdo and Claessen, 2019)

Other genres/text types:

persuasive informative procedure exposition recount
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Comprehension

Production

Narrative language - story grammar

Macrostructure
T I
I |
Setting Middle
Character Initiating Event
. Internal Response
Time
(emotion & plan)
Actions / Events /
Place Attempts

(Glisson et al, 2017)

Curtin University

Microstructure

——

TRACKS

Ending

Morpho-syntax

Vocabulary

Solution & Ending
emotion

Compound and
Complex Sentences

Pronouns and
Referencing

Conjunctions
(subordinating,
coordinating)

| |Descriptive Language

(adjectives,
adverbials)

Consequence

| Adverbial Phrases

(time, place, manner)

Complex Verbs
(cognitive, linguistic)

Past tense
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Oral narrative development

The development of a mature narrative macrostructure occurs

by five years of age in typically developing children.
(Applebee, 1978; Westby, 1985; Stein & Glenn, 1979)

Critical

ears
period 4

Oral narrative difficulties 88 Curtin University JRERRRY

Oral narrative difficulties have been well-documented in school-aged
populations including:

+ children with Developmental Language Disorder (DLD) / LD associated with other
conditions

+ children from low socio-economic backgrounds

+ children from linguistically diverse backgrounds, including English as an Additional
Language/Dialect (EAL/D)

(Colozzo, Gillam, Wood et al., 2011; Pearce, Williams & Steed, 2015; Petersen & Spencer, 2016)

10
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Oral narrative difficulties =
Macrostructure Microstructure
- incorrect orillogical ordering or * reduced sentence length
sequencing of events, and complexity,
* leaving out elements of the story, - incorrect word selection,

« reduced length of narratives, reduced specificity of

« too much or irrelevant detail — vocabulary,

tangents. reduced lexical diversity.

11

But why does this matter? [ Curoin universicy JRERER

The comprehension and expression of oral narratives are essential
in the development of language and literacy in young children.

(Fey. Catts, Proctor-Williams et al., 2004; Gillam & Gillam, 2016; Lynch, van den Broek, Kremer et al., 2008; Paul, 1995; Westby, 1985)

12
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So...

what can we do
about it¢

Firreckd
oe R
. I

ey
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General intervention principles
School-aged language

clear and explicit learning intensions and success criteria

repeated models and demonstrations

instruction on strategies

think-alouds

questions of varying complexity

graphic organisers

multiple opportunities fo respond, generate or repeat

contingent facilitation and recasting

summarising (Cirrin & Gillam, 2008, Rosenshine, 2010)

% Curtin University {ﬁf,,;é

-

listen carefully
+

respond often
+

reward active

participation

N

)

14
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General intervention principles

Narrative intervention

Case Reports > J Speech Lang Hear Res. 2010 Aug;53(4):961-81.
doi: 10.1044/1092-4388(2009/09-0001). Epub 2010 Jul 6.

The effects of literate narrative intervention on
children with neurologically based language
impairments: an early stage study

Douglas B Petersen ', Sandra Laing Gillam, Trina Spencer, Ronald B Gillam

Affiliations + expand
PMID: 20605940 DOI: 10.1044/1092-4388(2009/09-0001)

Abstract

Purpose: This study investigated the effect of a literate narrative intervention on the macrostructural

and microstructural language features of the oral narratives of 3 children with neuromuscular
impairment and co-morbid receptive and expressive language impairment.

- Graphic organisers

- Repeated story telling

. Explicit
macrostructure

. Contextualised
microstructure

Evaluating the efficacy of a small-group oral narrative
intervention programme for pre-primary children with
narrative difficulties in a mainstream school setting

Laura Glisson, Suze Leitdao and Mary Claessen

School of Occupational Therapy, Social Work and Speech Pathology, Curtin University, Perth, WA, Australia

ABSTRACT

This study designed and evaluated the efficacy of a
programme for children in mainstream school with delays in
narrative discourse. Efficacy was evaluated using a Phase 1 non-
randomised single-subject across multiple-baselines design. The
programme was delivered by a speech pathologist with 11 main-
stream children aged 5;0-5;11 years, in small groups, three times a
week for 6 weeks. Intervention focused on explicit teaching of
narrative macrostructure using icons, graphic organisers and
repeated story retellings. Microstructure (morphosyntax and voca-
bulary) was targeted using implicit language facilitation proce-
dures including modelling, recasting, expansion and vertical
structuring. Participation in the programme resulted in significant
changes with moderate to large effect sizes for most participants
in the number of macrostructure elements, and conjunctions and
adverbs. Analysis of pre-post standardised narrative data revealed
clinically significant improvements for 9 of the 11 participants. The
findings add to the research supporting the effectiveness of small-
group oral narrative intervention.

ARTICLE HISTORY
d  Received 10 Sep 2018
Accepted 13 March 2019

Glisson, L. (2017). A study to measure the efficacy of a manualised
oral narrative intervention programme for school-age children
with narrative delay. Curtin University,

https://espace.curtin.edu.au/handle/20.500.11937/59145

Glisson, L., Leitdo, S., & Claessen, M. (2019) Evaluating the efficacy
of a small-group oral narrative intervention programme for pre-
primary children with narrative difficulties in a mainstream
school setting, Australian Journal of Learning Difficulties, DOI:
10.1080/19404158.2019.1596138.

Glisson, L. (2023). The Oral Narrative Intervention Programme — A
Tier 2 small group intervention for 5- to 6-year-olds with
storytelling difficulties. Learning Difficulties Australia Bulletin,
50(2).

16



18/01/2024

The study

Aims
The Oral Narrative
. Develop a manualised Intervention
(replicable) small group oral Programme

narrative intervention The ONIP (version 2)
programme for school-age :
children with oral narrative
difficulties

o

- Evaluate the efficacy of the e
intervention (The Oral Narrative g
Intervention Programme - ONIP) , . .
R R R . Available free at the Tracks to Literacy website
on ImprOVIng Orql nqrrqhve Skl"S https://www trackstoliteracy.com/shop

17

The ONIP & Curtin University

« Small group intervention
« 3-4 students per group)
- b-week programme, to easily fit into a school term
+ 30-40-minute sessions
« 3xaweek
18 sessions in total

+ Two phases of the programme
Phase 1 - 9 sessions (3 weeks) to teach narrative macrostructure knowledge

Phase 2 — 9 sessions (3 weeks) to apply narrative macrostructure knowledge to 3 different
stories and practise narrative retelling

Used well-known children’s books as the therapy context

Used a gradual release of responsibility model (I Do, We Do, You Do) and
additional techniques from the literature

18




The ONIP

Macrostructure approach

* Metalinguistic and explicit instruction:

D
--i'-‘.-."

* Explicit teaching scripts

* graphic organisers (story boards) for text comprehension
and production

* jcons and gestures for macrostructure elements Example icons

BLACK SHEEP
PRESS

®* Repeated book shares:
* Activating prior knowledge of the theme or plot
* |dentifying narrative macrostructure elements
* Answering discourse comprehension questions

®* Repeated models and demonstrations

* Mulliple opportunities to retell and generate stories

19

The ONIP

Microstructure approach

+ Implicit facilitation of microstructure features in the context of narrative
- Multiple opportunities to engage in listening, retelling and generating stories

+ Modelling using modified scripts:
+ Consistent sentence frames for macrostructure inclusion e.g.:
* "Suddenly,...”
* ‘"Hefelt...”
* "“So,hedecidedto...”

+ Scripted language facilitation techniques:
+ recasting, rephrasing
+ expanding/extending
* adding language
« vertical structuring

Curtin University

18/01/2024
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The ONIP: Phase 1 Session 1-9 | 5

Session Intervention Focus Book

1 Introduce overall narrative macrostructure Wombat Stew

2 Setting - Who Wombat Stew

Setting - Where Monkey Dol

4 Setting - When O The Very Hungry Caterpillar

w

5 Story Spiral - initiating event, intfernal response, plan Wombat Stew
6 Actions/attempts Wombat Stew
7 Story Spiral - initiating event, internal response, plan Rhino’s Great Big Itch
8 Solution/Resolution and Consequence (\;@\) @ Rhino's Great Big ltch
9 Review overall narrative macrostructure Rhino’s Great Big Itch

21

. . . A TRFL:{:QKS
The ONIP: Phase 2 Session 10-19 = Curtin University JIGERCREE

10 Book share 1: Text comprehension and sequencing. Create story board. Modelled and joint retell using story board.

11 Book share 2: Revision of text comprehension and sequencing. Modelled and individual retell using story board
using icon checklist. Modelled and joint single picture narrative generation using icon checklist.

12 Book share protocol 3: Revision of text comprehension and sequencing. Modelled and individual retell using story
board using checklist. Modelled and joint single picture narrative generation using icon checklist.

13-15 As above
16-18 As above

gTHE VERY

ﬁ:mnw
il BEAR

NICK BLAND

22
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Hypotheses

Narrative intervention focusing on explicit teaching of macrostructure and implicit facilitation of

microstfructure, provided to small groups of children with narrative difficulties, would lead to:

1. Clinically significant improvement in oral narrative abilities as measured by pre- and post-
treatment Narrative Language Ability Index (NLAI) scores on the Test of Narrative Language

2. Stdtistically significant improvement in the inclusion of macrostructure elements in single-
picture narrative generation samples

3. Stdtistically significant improvement in the inclusion of narrative microstructure features in

single-picture narrative generation samples.

23

Method O

Pilot phase
e 8 pre-primary children, aged 5;0 to 5;7, in two groups of 4
*  Mainstream school (ICSEA = 869), culturally and linguistically diverse population
* 6/8 made clinically significant change

» Trial phase
* 11 pre-primary children, aged 5;0 to 5;11, in three groups of 4, 4 and 3
* Mainstream school (ICSEA = 1034), culturally and linguistically diverse population

* Participant selection
* 21 pre-primary children with consent were assessed on TNL
* Selected 12 with lowest TNL-NLAI scores (1 participant left following baseline)

+ Background assessment
* Wechsler Preschool and Primary Scale of Intelligence (WPPSI; Wechsler, 1989)
* Peabody Picture Vocabulary Test, fourth edition (PPVT-1V; Dunn & Dunn, 2007)
* Expressive Vocabulary Test, second edition (EVT-2; Williams, 2007)

24
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Particpants

Gender

Age at pre-
testing
(yrs; mnths)

Background Information

TNL-

NLAI

% Curtin University

PPVT-IV  WPPSI
SS PIQ SS

Qv

T

TRACKS

LITERAC
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Monolingual

2 F 5;1 History of language 46* 19* 30* 86

delay and trauma
3 F 5.0 Monolingual 73* 99 110 93
4 M 56 Monolingual 82* 109 112 105
5 M 51 Monolingual 85* 94 105 102
6 F 5.3 Monolingual 21 103 104 95
7 M 54 Monolingual 73* 101 99 72*
8 F 5.8 EAL/D, 3 months 55* 79* 99 79*

exposure to English
9 M 5.3 Multilingual, exposed to 70* 79* 99 84*

English since birth
10 5.3 Multilingual, exposed to 70* 107 98 84*

English for more than 12
months
11 M 511 Monolingual 88* 99 99 81*
25

Hypothesis 1 - Results

Table 7. Pre-post intervention TNL—NLAI scores.

T
% Curtin University

Age (years;months)

NLAI Percentile rank

clinical Category

P Pre Post Pre Post Pre Post Pre Hypothesis confirmed/unconfirmed
1 5;6 5,9 85 106 16 65 Below ave Ave* Confirmed
[z 51 55 46 61 <I <1 Very poor _Very poor Inconfirme
3 5,0 52 73 103 3 58  Poor Ave** Confirmed
4 5:6 5;10 82 94 12 35 Below ave Ave* Confirmed
5 5;1 5;5 85 91 16 27  Below ave Ave* Confirmed
16 53 5.6 91 97 27 27 Ave Ave Unconfirmed
7/ 5:4 57 3 Ol 3 27  Poor Ave** Confirmed
8 58 6;1 55 73 <1 3 Very poor Poor* Confirmed
9 53 5,6 70 85 2 16 Poor Below ave* Confirmed
10 LS 5,6 70 106 Z 65 Poor Ave** Confirmed
11 511 6;1 88 106 21 65 Below ave Ave* Confirmed

<70 = very poor; Ave: average.
*Shift in one clinical boundary.
**Shift in two clinical boundaries.

(p.14, Glisson et al, 2019)

P: participant; TNL: Test of Narrative Language; NLAI: Narrative Language Ability Index; NLAI descriptions — >130 = very
superior, 121-130 = superior, 111-120 = above average, 90-110 = average, 80-89 = below average, 70-79 = poor,

R
LITERAC

CKS

26
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Patterns of performance

Mild narrative difficulties
* Age appropriate receptive and expressive vocabulary

3 - . W|TRACKS
% Curtin University um

27

Patterns of performance

Moderate narrative difficulties
* All had age-appropriate receptive vocabulary skills
* P9 had mild expressive vocabulary difficulties, the rest average range
* P9 and P10 EAL/D

H2 H3

acro Score Conjunctions Adverbs
X

Adjectives

H1
TNL - NLAI Total M

% Curtin University Iﬁf‘ﬁs

Complex C-units

x

x

x

x

28
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S Corin universiey [N
Patterns of performance

Severe difficulties

* P8
+ EAL/D, severe on TNL, average PPVT, borderline EVT and PIQ
e P2

+ more like a DLD profile, severe narrative, severe receptive and expressive
vocabulary, average PIQ

+ demonstrated the least amount of improvement

TNL-NLAI | Total Macro Score Conjunctions Adverbs Adjectives | Complex C-units
2 x x x x x x
8 x x x

29

Conclusions B o e, [

Limitations Clinical implications

. Inits current form, the ONIP is:
*  Smallsample size

e Non-randomized * Effective for children in mainstream settings with mild-moderate narrative
difficulties

* No blinding
. L * overall narrative abilities J
* Non-validated elicitation procedure for

narrative generation *  macrostructure skills o ff
* Binary coding procedure (present/not *  microstructure skills v
present)

®  For EAL/D children with limited exposure - pattern is less clear
* overdll narrative abilities J
* macrostructure skills J
* less so for microstructure skills x

* Not effective in its current form, dosage and intensify, for children with more
of a severe DLD profile x

30
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And...

what else?

° ° . . : : 5 ITRACKS|
General intervention principles EIEMEEN] ¢ ¥
School-aged language
= clear and explicit learning intensions and success criteria

» repeated models and demonstrations

= instruction on strategies listen carefully
) +
= think-alouds | racsnnnd nftan 1
% : : ° . . . @mf&
» questions of varying complexity General intervention principles
= graphic organisers Narrative intervention

= multiple opportunities to respond, generate or re

Case Reports > J Speech Lang Hear Res. 2010 Aug;53(4):961-81
= contingent facilitation and recasting dot: 10.1044/1092-4388(2009/09-0001). Epub 2010 Jul 6

= summarising The effects of literate narrative intervention on - Graphic orgonlsers'
children with neurologically based language - Repeated story felli ng

z::‘ga?i::ire::;n‘d Sandra Laing Gillam, Trina Spencer, Ronald B Gillam mccrosfrucfu re
PMID: 20605940 DOI: 10.1044/1092-4388(2009/09-0001) . COnTeXtUd”Sed
Abstract microstfructure

Purpose: This study investigated the effect of a lterate narrative intervention on the macrostructural
and microstructural language features of the oral narratives of 3 children with neuromuscular
impairment and co-morbid receptive and expressive language impairment.

16
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Narrative pioneers

. Ron and Sandra Gillam
Victoria Joffe
Marleen Westerveld
. Trina Spencer and Doug Petersen

Timothy Shanahan
- Hugh Catts, Tiffany Hogan,

Doug Lemov, Natalie Wexler, Judith Hochman
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Open
access

Recommended articles

Research Article

Narrative Intervention:
Principles to Practice

Trina D. Spencer® " and Douglas B. Petersen®

presented first. Ten principles that support the design and
of narati i described.

Narrative intervention can be an efficient and versatie means
of promoting a large array of academically and socially
that i 'S ac:

Resuits: Clinicians can use narative intervention to teach
story grammar, complex language, vocabulary, inferencing,
i

and Ai

narrative

to general education currieulum and enhance their peer

relations. The purpose of this tutorial is to supply foundational

information about
lions

the importance of narratives and to offer
p .

ut how te maximize the potential of

Method: Drawina

ions in schoal-based clinical pi 5
{from decades of coanitive and linauistic

ingredient, promotes the comprehension and production
of complex language.

tive is
following a set of principles drawn from research and
extensive clinical experience, speech-language pathologists
efficiently and e teach a bmad set of

https://pubs.asha.org/doi/10.1044/2020_LSHSS-20-00015

Open
access

oo JITRECKS
um'é

INTERNATIONAL

TEACHING AND LEARNING IN ACTION

ASSOCIATION

Classroom-based Oral Storytelling:
Reading, Writing, and Social Benefits

Trina D. Spencer, Chelsea Pierce

'he notion that speaking and listening skills are
a necessary foundation for reading and writing

is well established and pervasive in our nation’s
academic standards (see Figure 1; National Governors

difficulties expressing one’s self is linked to behavior
problems (Chow et al,, 2018). Without regular expo-
sure to sophisticated school language due to the
COVID pandemic, students’ oral language acumen,

https://ila.onlinelibrary.wiley.com/doi/full/10.1002/trtr.2144

34
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What can we do?

In the home

- Read and tell a lot of stories
Engage in dialogic book share

Watch and discuss movies and TV shows together

- Use questions, comments and think-alouds (“I think...” “l wonder...")

- Engage in diary writing together

Weekends, holidays, exciting events
- Model and support recounting events after school (or work)

- Use visuals to support conflict resolution

35

Dialogic book reading IH?

Why is it important v more engaged
to make book

reading interactive?

v’ exposed to new and interesting words

v’ exposed to complex sentences

v’ connect new information with what they already know
v' exposed to building blocks of literacy

v' new words

v/ story structure

The aim of dialogic book reading is to help v inferencing i <
the children become the teller of the story )

18
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DIALOGIC BOOK
READING

PEER STRATEGY

Prompt the child

E.g. What do you think will happen next

Evaluate the response

E.g. Yes, | think hie might look inside.

Expand on their response

Eq Whywill he look inside?

Repeat the prompt

. Tracks to Literacy (2022)

DIALOGIC BOOK
READING
CROWD PROMPT

Recall

/g, What dos the cat do néat?

Open-ended

E.g. What do you s on this page?

What, where, when, why, who

E.g. What is this called? Who is this?

Distancing

Coo Jmit
Session Focus
1 Read the book
2 Teach vocabulary
3 Ask open-ended questions

and expand child response

4 Discuss narrative (structure),
discuss concepts and make
personal connections

https://www.readingrockets.org/article/dialogic-
reading-effective-way-read-aloud-young-children

37

In the classroom

What can we do?

P

38

19
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11 principles of oral narrative intervention and instruction @%ﬁs
Tier 1-3

1. Use metalinguistic and explicit instruction focused on story grammar

2. Include repeated telling, retelling and generating of stories
Use model (mentor) texts — start with simple stories and increase complexity over
fime
Start with retelling then generalise to personal narratives and fictional generation
Promote generative language, not memorisation
Use visual scaffolds, such as icons, graphic organisers and pictures
Fade scaffolds over time
Include effective and efficient prompting

Strategically model and elicit correct language forms using vertical structuring and
focused stimulation

10. Practice storytelling outside of the session/lesson
11. Include non-fiction text structures

w

0 NGO~

39

Principle 1: DL

Use metalinguistic and explicit instruction focused on story grammar

Critical Triangle

20
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TRACKS
LITERA

Whole-part-whole

(Jenny Baker, FSPS)

Principle 2: DL

Include repeated telling, retelling and generating of stories

- Multiple repetitions within the session
Repeat stories over sessions (2-3 times with variation)

Include regular opportunities to generate stories from picture
prompts

42

21
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Week
4

Week

Week

Principle 2:

Include repeated telling, retelling and generating of stories

Session 10: Comprehension and Sequencing
Book 7 The Very Cranky Bear

*  Book share Protocol 1

Revise story board & macro elements
Character description

Seguence events

Create individual story boards
Modelled and group retell

Session 13: Comprehension and Sequencing
Book 4 Edwina the Emu

+  Book share Protocol 1

Revise story board & macro elements
Character description

Sequence events

Create individual story boards
Modelled and group retell

Session 16: Comprehension and Sequencing
Book 8 Possum Magic

+ Book share Protocol 1

Character description

Revise story board & macro elements
Sequence events

Create individual story boards
Modelled and group retell

e e o o 0 e e o o o

Phase 2
Session 11: Text Retell
Book 7 The Very Cranky Bear
*  Book share Protocol 2
e Modelled retell
+ Individual story retells
e Targetcritical triangle from
book

Session 14: Text Retell

Book 4 Edwina the Emu

*  Book share Protocol 2

s Modelled retell

* Individual story retells

*  Targetcritical triangle from
book

Session 17: Text Retell

Book 8 Possum Magic

Book share Protocol 2

e Modelled retell

e Individual story retells

 Targetcritical triangle from
book

Session 12: Text Innovation and
Retell

Book 7 The Very Cranky Bear

*  Bookshare Protocol 3

s Modelled retell

* Individual story retells

Session 15: Text Innovation and
Retell

Book 4 Edwina the Emu

e Bookshare Protocol 3

*  Modelled retell

e Individual story retells

Session 18: Retell and
Innovation

Book 8 Possum Magic

e  Book share Protocol 3
*  Modelled retell

* Individual story retells

43

over time

Considerations:
* Characters

* Text structure

Sources:

* ChatGPT

44

Principle 3:

Use model (mentor) texts — start with simple stories and increase complexity
* Simple sequence/repetitive stories

« Single sequence to multiple episodes

*  Themes/issues/topics

* Picture books, fairy-tales, nursery rhymes

* TV shows, movies

* Model texts specifically written for narrative purposes

22
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Principle 3: &3

Use model (mentor) texts - start with simple stories and increase complexity
over time

Figure 2
Story Grammar Framework

Third A second episode is needed
‘when the first attempt to solve

the problem did not work

Charactere Settinge Probleme Feelinge Plane Actione Complication

FeelingePlane Actione Consequencee EndingeEnd Feeling

Second
Charactere Settinge ProblemeFeelinge Plane Action

Consequencee Endinge End Feeling

Kindergarten
Charactere Probleme Feeling
Actione Consequence

Preschool

Add plan and end feeling

First

Add setting and ending

Start with five story elements .

/

Problem
Action
Consequence

Use a basic episode if necessary

(Spencer & Pierce, 2022)

TRACKS
LITERA

45

Principle 3: @

Use model (mentor) texts - start with simple stories and increase complexity
over time

ABOUT [ CONTACT

Discover some of the best children’s books for supporting
speech and language development

Find Books

FEATURED BOOKS

TRACKS
LITERA

23
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Principle 4: @ =

Start with retelling then generalise to personal narratives and fictional generation

Retelling Personal Fictional
stories narratives generation

Principle 5: G Pmis

Promote generative language, not memorisation

How?

It is imperative that teachers Model different stories in

promote generafive consecutive lessons

language rather than .
memorisation during ) s?gr?/lrlesll{r?gf each the patterns of

storytelling activities. There are
several ways to avoid leading

When repeating stories:
students into rote learning.” :

expect more — new elements to the
story
add in more complex vocabulary

SRS I B2, A2 . vary sentence structures,
complexity and length

24
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Principle 6: DL

Use visual scaffolds, such as icons, graphic organisers and pictures

*

»

"

0@
006006
zﬁEﬂ-

B

Principle 7: DL

Fade scaffolds over time

Student(s) retell using pictures & icons

Student(s) retell using onl\,-‘ the icons

+ *T 0OH

Student(s) retell story without visuals

(Spencer & Pierce, 2022)

50

25
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Include effective and efficient prompting

Spencer and Pierce (2022) recommend
the following 2 step cues:

For macrostructure inclusion: For microstructure inclusion:
1. Ask a wh- question 1. Model what the student

2. Model what the student should say and ask them
should say and ask them to repeat it.
to repeat it.

18/01/2024

51

TRPC 9

Principle 9:

Strategically model and elicit correct language forms using vertical
structuring and focused stimulation

Modelling using modified scripts

Consistent sentence frames for
macrostructure inclusion e.g.:
“Suddenly,...”

“He felt...”

“So, he decided to..."”

52
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Principle 10:

Practice storytelling outside of
the session/lesson

Principle 11:

Include non-fiction text structures

S

DI
iy

In schools:
+ benchmarking and progress monitoring
» rubrics - mark against curriculum expectations

+ comparative judgement - e.g., BrightPath, No
More Marking

; ) — No More
brightpath =k Marking
CUBED®

Assessment And progress monitoring

ggwmw
Ty

+ standardised/norm-referenced/diagnostic
assessments — e.g., TNL-2, ACE Narrative, Bus
Story, Peter & the Cat, The Squirrel Story, SALT

» reading comprehension and writing — e.g.
YARC, OWLS-2, academic writing samples

In the clinic:

* benchmarking and progress monitoring tools
- e.g.. NLM-Listening & Reading, MISL

« functionalimpact — AusTOMS/TOMS, GAS

DDM?® NLM*
Dynamic Decoding Measures | || Marrative Language Measures
“PHONEMIC '_m USTENME | nLM:READING

FHONEMIC | worn D | pEcopiNG

Research Aruce.

Monitoring Indicators of Scholarly
Language: A Progress-Monitoring
Instrument for Measuring
Discourse Skills

Sandra Laing Gillam, PhD', Ronald B. Gillam, PhD',
Jamison . Fargs, PhD', Abbie Olszewsk, PhD’,
and Hugo Segura, MsC-SLP'
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Peter and the Cat, Narrative
Assessment App for iPad and
iPhone

ecraren

Test of Narrative Language

Curtin University Discourse Protocol —

Adolescent Version
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Recommended resources

Tier 1 (universal): Core Knowledge

Download Free Currkaulum o Q
k < - Subject _ ) )
CKLA Ancillary Materials: Preschool
Core Knowledgé’ Home  AboutUs OurApproach  Curriculum  Implementation  Community  Blog O Biography Series: Voices in o Preschool - Language Arts
History 1

O Louisiana Bayou Bridges

B Language Arts - .

s CKLA Domain 1: All About Me
O Histery and Geography Preschool « Language Arts

O Science

O Mathematics

n & CKLA Domain 2: Families and Communities
"

Grade %%, Preschool » Language Arts
O Preschasol
O Kindergarten =
O Grade1 W CKLA Domain 3: Animals
(B preschool - Language Ants
0 Grade2 | o
O Grade 3
i
ing knowledge and community
ng for educational excellence and equity bult on trong foundations of shared knowledge. https://www.coreknowledge.org/

Recommended resources
Tier 2 (targeted)

The Oral Narrative
Intervention
Programme

The ONIP (version 2)

An oral narrative infervention programme for 5-6-year-old
chiren with oral namative difficulties Available free at the Tracks
to Literacy website

Written by .
Loura Glsson (MPhi) https://www.trackstoliteracy.
mnmlm&zslmﬁu com IShO;

September 2022

Curtin University
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DI
s

Recommended resources

Tier 3B (specialist) — Oral Inferential Comprehension Interventi

Work it

QOICl:
+ group intervention for 5-6 y.o
2x 30-minute sessions per week
for 8 weeks (16 in total)

hybrid (explicit, implicit)
book-share

narrative retelling

vocabulary

inferential comprehension
literal comprehension

Oral Inferential
Comprehension

Intervention

An intervention programme aimed at improving oral
inferential comprehension of narratives in young children
with developmental language disorder.

= Curtin University

Recommended resources Geo e
Tier 1, 2 and Tier 3B - Story Champs

\

/

1 @
Gl J .;.-! ,;?‘"
i G

A Multi-tiered
Language ‘ ;
I nte rve n ti 0 n 6 PLUS. FLASH DRIVE LOADED WITH EXTRAS:

Manual, Master Lesson Plans, Digital Presentation,
Writing Activities, Take Home Activities, And more!

Curriculum
(Spencer & Petersen)

58
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Tier 2 and 3B - SKILL

Phase 1I: Elaboration (literate
language. complex cpisodes)

Phase I: Explicit Instruction
of Story Elements & Causal
Connections

* Story Element introduction
with emphasis on causal
framework (Whole)
* Lessons: (Part)
* Character, setting, initiat-
take of ), internal
sponse (feeling), plan,
action, consequence
« Cotelling (Whole)
* Re-telling (with Bingo cards) development
* Parallel story development « Parallel Story Retelling w
+ Parallel story re-telling Icons
* Literature Unit * Panallel Story Retelling w
+ Mini-lesson (before, after) Nolcons
+ Comprehension Extension * Mini-lessons (because,
Activity adverbs, setting, feelings)
* Literature Unit

« Introduction 1o elaboration

= Comparison of simple &
claborated storics

* Dialogue

= Elaboration using Plan,
Action, Complication,
Sequences (PACS)

« Practicing complexity using
PACS through parallel story

Phase [l Independent
Storytelling

Recommended resources

+ Metacognitive instruction
(internalizing story structure
and linguistic tar gets)
* Literature Units
* Mini-lesson (1f-Then)
« Using the self-scoring
storyboard/rubric
* Co-creating sequenced
stories
* Using the self-scoring
storyboard/rubric to edit
co-created stories from
sequenced pictures
+ Co-creating stories from
single scenes
« Using the self-scoring story-
board/rubric 1o edit co-created
stories from single scenes
+ Creating independent stories
from single scenes (or
prompts)
* Using the self-scoring story-

board/rubric to edit

independent stories

Firreckd
'ﬂ LITEA
i

Skil

Narrative
B

(Gillam and Gillam, 2016)

Recommended resources

Pobble 365 hitps://app.pobble.com/auth/ FREE (and paid)

oo JITRECKS
um'é

- Once Upon a Picture hitps://www.onceuponapicture.co.uk/

FREE

. The Literacy Shed www literacyshed.com/ FREE (and paid)

- Black Sheep Press www.blacksheeppress.co.uk/

Formulas for Frames www.freospeech.com.au/shop

Text Express www.irackstoliteracy.com/
Language for Behaviour and Emotions
Narrative Intervention Program

60
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TRACKS

Recommended resources
YouTube Animated Series

Simon’s Cat
. Over 100 silent videos of Simon’'s cat's adventures

o (AT NETELL @
79
232 1 c ‘
v CATLOGC SMONSCAT 82 PR
e
Naw Vear Resclutions - Why o cats go crazy for =
Simor's Cat | GUIDE TO Catnip? - Simon's Cat | CAT_.. A Christmas Yarn - Simen's Fireworks - Simon's Cat |

1M riews + & years ag0 ST viows + 4 yuaes ag0 £t (Chriatmas Specel |- SHORTS¥72
c c M iews + 4 years ag0 360 views » 4 years age

Ormie the Pig
. https://www.youtube.com/watchev=EUm-vAOmMmVI1o

Recommended resources Geo e
Problem solving wordless video collection

https://www.speechtherapystore.com/wordless-videos-to-teach-problem-solving/
31 wordless videos with great story structures
Accompanying free activity pack

3

yRo
Y. SAFA
i P - [ 1. The Small Shoemaker: Story Retell & prediction | [EZEEER. The Small Shoemaker: Sequencing
o A AL =" [ (it
. sttt
- i’ | ‘

=
WaLE

SPEECH THERAPY STORE
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My Narrative Intervention Kit

] L] “
Ry -E
o

]
J
Narrative scripts

different levels of complexity
story boards with pictures
story planners

Picture books

narrative icons
puppets/laminated pictures/toys
story board

ChatGPT

63

My Narrative Intervention Kit G B

Shape Coding Shapes
(or Colourful Semantics Cues)

3 N el TN
Where? ¥5oood WA [CL—

]

. Word )
M ﬁl @ ) R 4w
RO 7 inthe $ 1L s -
The man walks quickly morning to work

RN e =

abe i || Oy Butzgzpam: Morphology
ate an ice- at the

She cream greedily on Sunday beach ‘J‘:‘I'n{: ::i:nm 0‘/}93 [S— Ak e
whiteboard markers Widgit Online to create visual supports Word learning supports

64
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